DOCOMEHT BESDHE 



ED 125 813 

v AUTHOR 
TITLE 

PUB. ,DATE 
NOTE 

EDBS PRICE - 
DESCRIPTORS 



v BC 009 294 

Petersy Eictard 0. . * « * . * 

The Utilization' of *-Comtounity Resources for,- Stu f dent 

Learning in Rural Schools. ' 

Jan 76 ' » ■ - / 

' ,\.' v : • 

MF-S0.83 HG^$1.67 Plus Postage. - 
*ficademic Enrichment; ^Community Resources; 
♦Educational Resources; Learning Experience; Nature 
Centers; Rural Edub^t'ion; *Rural Schools; *School 
■ Community- Relationship Student Experience; 
Supplementary Ecfjication v r*Teaching Hethods 



ABSTRACT , - \ 

Host small, rural schools are n<*t eguipped to provide • 
each and every student with an education which provides students with 
learning experiences that are necessary for the development* of 'basic 
academic and non-academic skills. Therefore, small, rural schools 
need to 'identify iand utilize "the various, human, ; natural, „and social 
resources which compr:|Lse the community.. Great potential^ exists within 
th£ community for $tui$&nt learning and basic skills development. The * 
New Hampshire Super yCso'ry School Union $8 f s Experimental Schools (ES) 
•project has developed T a divertea 'strategy for incorporating* 
out-of-school, cd|tmunity oriented student activities into the total 
learning process. ?,The instructional strategy includes" field trips, 
guest speakers, an environmfhrral education • nature study site, and 
student placement at training sites. By using community resource 
sitejs and employing the talents of skilled community members in the 
education process, the sma*ll, rural school that has limited 
instructional resources can supplement jstudent learning and basic 
skills development. Thus, the individual student, upon leaving the 
formal K-12 instructional* prcrcess, will have marketable skills, can % 
successfully compete for w6rk, and/or further his forma^ education. 
(NQ) * 
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The American rural school is but one facet in the i 

character of the total community.* Each and every day, 

y 

thte school is effected toy the community and, in turn, 
effects the life of its populace - young and old alike. . 

Most small, rural schools do not possess all of the 
necessary tools needed to provide each and every student 

with a quality education; that is, an education which 

-* » • 

provides .students with learning experiences that are 

{ - ^ 

necessary for the development of basic academic and non- 
academic skills. ■ * 

In order to provide all students with basic skills 
development .activities and learning experiences, there is 
a need for small, rural schools to identify and utilize 
the various resources of the commun?.^; those* human, natural 
and social resources which comprise the* community • 

The New Hampshire Supervisory School Union 58' s NIE 
funded Experimental School^ CES) project has developed a 
/ diverse strategy foi? incorporating out-of-school, , community 

oriented student activities into the tbtal learning process. 

* 

• . The instructional strategy includes: field iirips; guest 

• •• • • 

speakers; the creation and utilization of an environmental 



\ 



education nature study site; and student* placement at 
training sites. 

FIELD TRIPS 

"Groups of students are taken out into the community 

to*"both observe and interact with local area resources." ^ 

' r " V 

/_ . . . V 

The field trip is an Instructional methodr-whereby 
students leave the classr/om and go into the environment 
of the community for purposes of learning more about the 
day-to-day lives of commfunity members, and to develop their 
awareness and perceptions of the chai^atter of life space 
phenomena. 



GUEST SPEAKERS 



Community resourc 



purposes of meeting wit 



people appear in classrooms for ( 



;h students; to discuss their jobs^ 

ft 

•the community, anft the\^veryday life 'of the citizenry. 



For .those community resource sites which are 'off 
limits' to students, guest speakers .can appear before 

student groups in the school setting and can discuss - 

4 * ' /' * 
as well as graphically show - the site> characteristics and 
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day-to-day processes. 

- 7 Guest speakers can' also provide live demonstrations 
for students and can address, themselves to specific 
student interests - as well as answer their Questions. 

ENVIRONMENTAL EDUCATION NATURE SITE(S ) 

/ . ' 

Environmental education sites are areas of the 

community which are set ^side and developed for purposes 

of student exposure to an,d interaction with facets of the 

natural surroundings • . i 

^ Within this/these clearly defined nature site area(s) 

can be found a series of 'trails, experimental study stations, 

and clearly identified natural phenomena. v: , 

► 

i The EE nature site(s) is/are a microcosm of the total 

natural community environment. The selected area(s) is/are 
locations - within the context of the total community; that 
geographical setting which' encompasses man-made as well as 
natural, phenomena - to which students can go to conduct 
nature studies and to develop both a knowledge and an 
appreciation of the natural world about them. 

The development of the nature site area(s) can be a . 
student project, a shared project involving students and 
parents, or a community social organization's project for 
community betterment and the advancement of learning. 
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TRAINING SITES * 

Out-of-school training site "experiences? should be skills 

'development in nature; that is to say, planned opportunities 

♦ 

for students tD learn basic skills at a learning site other 
than tHe school setting. Site experiences should be skills 
0 development (training) in nature 1 rather than actual work without 
.wages. These experiences should be learning activities rather 

than opportunities for skills application (work) . 

* ■ i 
Students should be ^rotated through several occupational 

areas in a training site experience c^cle and not stay toQ long 

f \ — , 

in any one skills area. Ideally, students should be rotated not 
only within a site but between sites. . 



A site placement program should strive to identify the 

•entry level 1 ability of each student - prior to being placed at 

z r . .j ' 

a site. : Once the 'entry level' has been determined, then a site 

experience can be planned which will provide adequate time^for 

skills development - but will notv/be so^i^ng in duration that 

the "student reaches the point , at which time <^e site experience 

ce'ases to provide for skills development (trainin^Xbut rather 

encourages anc[ provides the opportunity 'for skills application 

(work) . 



In order to properly determine the student's ability 

or degree of skills development in a vocational skill area 

i ■ . ■ • 

prior to his/her placement , standardized/commercial aptitude 
tests or other measurement devices suph as an occupational 
awareness inventory should be, used. Two inventories are 
Readily available for such purposes. They' are The Career 

Awareness Inventory ;' published by. Scholastic Testing Service, 

-J 

480 Meyer Road, Bensenville, Illinois ' 601Q6j and The Career ' 
Maturit^Invent ory ; , p'ublished ^y CTB/McGraw-Hill , Del. Monte- 
Research Park,, Monterey, California 93940. 

6 By predetermining en£ry leVel abilities/skills, site 
placement* placers can better identify student needs and can 
select/sites, develop performance objectives, and determine 
-peripds of site placement time which best enhance student 
learning and skills development. . - 

There are sevei^al pre-placement activities which must be 
undertaken and X^otaplished bef ore stjidents actually begin 4 
site experiences^X 

1. ADEQUATE TEACHER%RAINING - to provide a basis for 
teacher understanding of the purpose(s) and valuers) of 



2. IDENTIFICATION OF STUDENT ENTRY LEVEL "ABILITIES/SKILLS - 
a basis for establishing site experience performance objectives 
and determining the period of site placement time. 

3. EMPLOYERS/SITE SUPERVISORS MUST BE ORIENTED TO THE ' : V 
PROCESS OF STUDENT TRAINING - to understand that the site 

« • * 

placement experience is to serve specific purposes (stated 
performance objectives) and to make site supervisors aware 

' : ) r ^ " * • " • ' • ^ 

of each students site entity leY.el *abildrt±Bs/skills development, 

...... * • 

4. PARENTS MUST BE THOROUGHLY INFORMED -"as to £he o purpose( 

, * ^ » 

fW student Site placement. 

■ t 

Once a site h^s been identified, . performance objectives 

* 

have been developed!^ and agreed upon, and. the student has been > 

\ • , t 'a 

placed, there is a need to create a student progress monitoring' 
system. This system should serve the purpose of determining 
whether stated performance objectives ai'e being/liave been met 



and to guarantee that( the student" *ds benefiting educationally 

from the experience. ^ , fc 

jo * . 

" The *sy stem should— include : ~ 

\ ' .. ' • " - 

1. periodic site" supervisor' s ./evaluations ; oral and 

written, of student performance and. objectives attainment , 

' / - • i 8 . ', 

2-./student weekly reports oral and written, as to site ^ 

/ • . ' ' v ■ • •• 



activities, skills development/ and perceived levels of 
objectives attainment - as Veil as site supervision. 

3. the supervising ^i^gram, coordinator's periodic 
written evaluations of student progress and site appropriateness 
fory goals/objectives attainment. . 

Thete are several 'rules -of ^thumb 1 whicja must be adhered' 



to when placing students ai^ community resource si-tes - for 

purposes of skills development .and hands-on experiences. » 

8 • & 

f \ ' ■ 9 

The site- placement program must, strive to guarantee that: 




'Site* training an4 skills devel9pment activities and 

experiences are similar to that training and tq thosa skills ^ 

- ■ . ... - * "» y 

development activities and experiences given 'in a^vocational _ 

* "* : *' ■ v > 

program, - ' . • 



2. the s 



•te training is for the benefit of the student(s) 



and serves the attainment -of predetermined performance objectives 

3. due to the fact that the student is placed as a trainee 

' \ < - - 

at a site-for purposes of skills , development and not for skills 

application (work), the student -does not displace regular 

- \ :. . ..' 

employees. ^. ^ 

4-. because the stud ent(s) is/are placed at a site for* 

• ' • v 

training and not° to work - that^the e*mpl*oyer/site supervisor 

■ / . • 



who provides -the training derives no immediate advantage from 
the activities! -of the 'student - and that on occasion his/her 

operations may actually be impeded. . 

i .1 .■«.■.■ 

5. the student(s) is/are not necessarily, entitled to a job 

* ■%} * ^ _ . - : . 

at the conclusion of the training period.. ) 

6. the employer/site supervisor and the student (s) under- 

- ■ 1 ' " • 

stand 1 that the student(s) is/are not entitled to -wages- for^ the 
time spent at the site' in graining. This understanding must be 
made clear to parents - and the arrangement must be agreeable to 

- . 1 

them as well. - 

* k 7. ^tudents should not be placed at sites where they would \ 
came in contact with any facet of an occuaption that is considered 

hazardous.' . * ( " - -r r*- * 

- ' ' \ ■ 

In short, the purposes^ or student site placemBnt are to 

~* k 
supplement the existing instructional facilities of the smal^ * 

rural school with thoae facilities and human re^ources/found ' . 

at community resource sites, and to. provide students with x ^ 

opportunities' to develop basic vopational jskills as well as to. 

* . ' . y' " 

. X ' V * » % 

\ i X 1 

gain practical hands-on experiences. \ " . • 

By' using community resource sites and employing the talents 
of skilled community "members in the education- process, the small, 



rural school, that "has limited instructional resources can 



supplement ' Student learning and basic skills 'development r- 
thus helping to produce a product; the individual student, . 
who upon leaving the 'formal Kindergarten through grade . 



twelve^instructional process called, 'schooling' - will - , 
develop marketable skills, can successfully compete* tor # 
work, _ and/or further his/her formal 'education -'if <sb desired. 

• There is. great potential within the community for student 

■ - ■ V: te» <£> 

learning and WsgLc skills development - if only this f ac't is ^ 
realized and, ther "resources are .identified* 

- * I- . ' ..." ' - 
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